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By the Numbers 
1,800 students 
64% minority 

38% free/reduced lunch 
15% with disabilities 

22% English language learners 
96% graduation rate 

55% UC/ CSU A-G Completion 
CA Similar Schools Rank of 10 

AYP met 

 
Executive Summary 

 
Woodside High School (Woodside), home of the Wildcats, has been serving the communities of 

the San Francisco mid-peninsula since its opening in 1958. The 34-acre campus lies just east of the Santa 
Cruz Mountains and is one of five campuses in the Sequoia Union High School District (SUHSD). 
Woodside has approximately 1,800 students who come from the surrounding communities of Redwood 
City, Woodside, Portola Valley, Menlo Park, San Carlos, and East Palo Alto. 

The school community reflects the cultural and socio-economic makeup of California. The mid-
peninsula is an area of great economic diversity, containing some of the most affluent and the most 
economically deprived communities in the state. Just north of Silicon Valley and Stanford University, 
Woodside High School is influenced greatly by the rapidly evolving business and cultural interests of the 
region. 

Woodside High School offers a comprehensive, standards-based curriculum. Academic 
departments have adopted either the California Content Standards or the Sequoia Union High School 
District Content Standards as the framework for both curriculum and assessment. The use of the Data 
Director system has provided Woodside decision-makers with valuable and practical information as it 
relates to teaching standards and their connections to high stakes assessments. 

Currently, Woodside High School receives students from over 25 feeder schools; consequently, 
students enter with great variance in terms of academic and social preparedness for the rigors of a 
comprehensive, college-preparatory high school program. 

Woodside High School’s short-term goals focus on improvements in proficiency rates on the 
California Standards Tests (CST), California English Language Development Test (CELDT), and 
California High School Exit Exam (CAHSEE), and also identify goals in UC/CSU A-G completion rates, 
grade point averages for freshmen, and school spirit. 

Woodside has been engaged in a three-year professional development program with Action 
Learning Systems (ALS), with a focus on engagement, differentiation strategies, and the needs of our 
long-term English language learners. All core subject departments have been engaged in a series of all-
day workshops and collaboration sessions. Three inter-disciplinary teams formed Collaborative Learning 
Groups (CLGs) which conduct a summer institute and regular meetings through the school year. 

Woodside High School has placed great emphasis upon the needs of the long-term English 
learner population, as well as the needs of students who qualify for Title I services. In spring 2007, 
Woodside High School was designated as a Title I school based upon the number of students who qualify 
for the free and reduced lunch program. Woodside has identified 945 students eligible to receive Title 1 
services. The SUHSD identifies Title I students as any who are deficient in credits, qualify for free and 
reduced lunch, have not passed either section of CAHSEE by 11th grade, or who have scored Far Below 
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Basic (FBB) and Below Basic (BB) on the California Standards Tests in English language arts and 
mathematics. Students included are those with disabilities, migrant children, or Limited English Proficient 
(LEP) students. We now receive additional funding for students meeting these criteria, approximately 
$200,000 annually. 

Woodside High School takes pride in the fact that it continues to earn a CA Similar Schools 
ranking of a 10. The graduation rate (four-year), at 95.8%, far exceeds the district's composite graduation 
rate of 85.6%. University of California/ California State University A-G completion rates continue to rise, 
from just 43% in 2006-07 to 55% in 2009-10. 

 
1. School Culture 

 
Our students reflect the cultural diversity of the community. The ethnic pluralism of the campus 

provides a rich academic and social environment, as well as a broad spectrum of perspectives and 
experiences.  

Woodside High School's enrollment demographics have changed greatly in recent years. The 
population of Hispanic students has risen steadily; in 2005-06, Hispanic students comprised 45% of 
Woodside's total population; in the current school year, Hispanic students comprise 54% of the total 
population. 

New to Woodside in the 2010-11 school year has been the commencement of a three-year 
professional development endeavor with the Quaglia Institute, which is based on the 8 Conditions that 
Make a Difference: belonging, heroes, sense of accomplishment, fun and excitement, curiosity and 
creativity, spirit of adventure, leadership and responsibility, and confidence to take action. Currently, 
Woodside High School is revising its vision, mission, and expected school-wide learning results in 
preparation for its six-year accreditation review by the Western Association of Schools and Colleges 
(WASC) in spring 2012. Many of the principles on which Quaglia is founded have been incorporated into 
the revision process. 

In addition to the implementation of targeted instructional strategies, Woodside has introduced a 
number of interventions, support systems, and programs to support the achievement of all students: 
Freshman English Pods, Academic Mentor Program/Academic Tutorials, After School Program, mental 
health counseling, Honors’ Consortium, Small Learning Communities (SLC-9, SLC-10), CAHSEE 
Tutoring, and college counseling. 

In 2005, as part of the Western Association of Schools and Colleges accreditation process, 
Woodside High School identified four areas of critical academic need that became the focus of four long-
term action plans for 2005-11: consistent practices, curriculum alignment to standards and assessment, 
literacy, and achievement gap. Currently, Woodside High School is preparing for its spring 2012 WASC 
accreditation; the Leadership Team, which is our Shared Decision Making Council and School Site 
Council (SDMC/SSC), has proposed the long-term goals for 2012-18 to be achievement gap, literacy, and 
school culture. 

One aspect of the Consistent Practices Action Plan for 2005-11 called for the implementation of 
an Expected School-wide Learning Results (ESLR) Portfolio Assessment. The ESLRs are prefaced with 
the following: “The ESLRs identify the requisite skills and qualities of a student prepared to meet or 
exceed the expectations of a curricular program aligned to the CA Content Standards.” The stakeholders 
believe that emphasis on the ESLRs through consistent practices will help Woodside improve student 
performance and develop literacy skills, and thereby close the achievement gap. 
 
Woodside High School’s ESLRs currently are: 
 
Reading, Writing, and Communication Skills 
 

• Students demonstrate that they possess reading and understanding skills and can effectively 
communicate ideas, opinions, and information in writing. 
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• Students demonstrate proficiency in public and interpersonal communication skills, including 
speaking and listening. 
 

Ethical and Honest Behavior 
 

• Students demonstrate that they act honestly, ethically, and responsibly toward themselves and 
others. 

• Students demonstrate an understanding of the democratic process and their roles as citizens in a 
democratic society. 

• Students demonstrate that they have multi-cultural understanding, and can function effectively in 
a diverse society. 
 

Applied Knowledge and Reasoning Skills 
 

• Students possess math, logic, and reasoning skills and are able to apply those skills in a variety of 
contexts. 

• Students demonstrate the ability to engage in high-level critical thinking and reasoning, to think 
creatively, make decisions, and solve problems. 

• Students demonstrate an understanding of the arts and humanities. 
 

Learning Skills and Effective Work Habits 
 

• Students demonstrate that they possess the essential knowledge and skills of self-management 
and effective work habits. 

• Students demonstrate that they can access, process, and utilize information using computers and 
other technological tools. 

• Students demonstrate that they can work effectively and collaboratively with other members of a 
team or group. 

 
Woodside High School’s current vision statement says “Woodside High School graduates are 

capable, productive, adaptable, and accepting as they successfully meet life’s challenges and accomplish 
personal goals.” The mission statement is 
 

Woodside High School’s mission is to provide an effective learning community that 
challenges students to reach their greatest intellectual and personal potential in an 
environment of mutual respect and support. The Expected Schoolwide Learning Results 
and content standards form the academic foundation that facilitates a comprehensive 
acquisition of knowledge. The curricular program is further enhanced by instruction that 
promotes not only problem solving and reasoning skills, but also ethical decision-making 
and an appreciation of differences. The rich educational experience at Woodside High 
School graduates self-sufficient young adults who will become active, fulfilled, and 
engaged members of the community. 

 
Woodside High School is in the process of revising its vision and mission statements to a 

combined vision/mission statement: All Woodside High School students can and will learn. Woodside 
High School is also in the process of considering the adoption of the Quaglia Institute’s 8 Conditions That 
make a Difference as its new ESLRs: belonging, heroes, sense of accomplishment, fun and excitement, 
curiosity and creativity, spirit of adventure, leadership and responsibility, and confidence to take action.   
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2. Foundation Learning 
 

Woodside High School has consistently exceeded its demographically expected Academic 
Performance Index (API) results, which accounts for its CA Similar Schools Ranking of 10 for the last 
two years. 

Woodside High School’s California Standards Test scores in special education are trending 
upwards; in 2010, Woodside experienced API gains of 14 for students with disabilities. The largest API 
gains since 2005 have been in the Hispanic/Latino subgroup, with a growth of 122 points, and in the 
socio-economically disadvantaged (SED) subgroup, with a growth of 122 points. The English learner 
subgroup API results have increased 57 points since 2005. The white/non-Hispanic subgroup has 
consistently scored above the other subgroups, as well as above the state target of 800 points.  

Woodside’s English learner (EL) population grew for the second year to an enrollment of 390. 
Steady growth in enrollment of 9th and 10th grade EL students continued, while 11th and 12th grade EL 
enrollment declined. In 2009-10, 80% of English learners achieved intermediate to advanced proficiency 
levels on the California English Language Development Test, an increase of 12% from the prior year. 

The Structured English Immersion Program provides English Language Development (ELD) 
classes (beginner, early intermediate, intermediate) and Specially Designed Academic Instruction in 
English (SDAIE) core content to English learners 

English Language Arts (English I/II) with SDAIE, as well as ELD, are provided to 9th and 10th 
grade ELs who scored Far Below Basic on their English CSTs in a prior year; 11th grade ELs in English 
III receive 50 minutes of ELD III five days a week; 12th grade ELs in English IV received 90 minutes of 
ELD IV every other day. 

New to Woodside High School in 2010-11, 9th grade English support classes for students scoring 
Below Basic or Low Basic (300-315) met in pod groups for 50 minutes five times a week, with the same 
teacher for English I and English support. Sophomore ELs received a 90-minute support class every other 
day, but the support class was not provided by the English II teacher; in 2011-12, Woodside will also pod 
the 10th-grade students needing support.  

NCLB passing rates increased 11% in 2010, from 44% proficient to 54% proficient. Woodside 
met AYP from 2005-09, and all significant subgroups met or, in many cases, exceeded the mathematics 
NCLB target. 

In 2010, our subgroup scores are among the highest in the district. While we did not make our 
AYP in all categories, the number of students reaching proficiency continues to increase. 

 
3. Stretch Learning 

 
Curricular programs at Woodside High School are designed to accommodate students with 

diverse needs and a broad spectrum of skills. A block-schedule program was instituted in 1994 where 
classes are held every other day in 95-minute sessions. Data and stakeholder input indicate that this 
change from a traditional seven period day has been successful in allowing for more meaningful and 
focused education. This year, Woodside High School has adopted a new bell schedule in an effort to 
better preserve the learning environment throughout the entire school day, and to allow students to 
establish more healthy sleeping habits and routines. This year, 60% of our student body began their 
instructional day at 9:05 am. Students have reported that they have been getting more sleep; it is our hope 
that this reform will enhance student health and academic performance. 

Courses are offered in a wide variety of disciplines, and efforts are ongoing for integration across 
curricular lines. Woodside offers programs addressing the needs of English language learners, as well as 
honors, at-risk, and special education students. We take great pride in the development of programs that 
address the changing needs of all our students in this comprehensive high school. 

Advancement Via Individual Determination (AVID) targets students in the academic middle—B, 
C, and even D students—who have the desire to go to college and the willingness to work hard. These are 
students who are capable of completing rigorous curriculum but are falling short of their potential. 
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Typically, they will be the first in their families to attend college, and many are from low-income or 
minority families. AVID ensures that students satisfy the UC/CSU A-G requirements, which makes them 
eligible to enter four-year state universities directly after graduation. Not only are students enrolled in 
their school's toughest classes, such as honors and Advanced Placement, but also in the AVID elective. 
For one period a day, they learn organizational and study skills, work on critical thinking and asking 
probing questions, get academic help from peers and college tutors, and participate in enrichment and 
motivational activities that make college seem attainable. Their self-image improves, and they become 
academically successful leaders and role models for other students. State-funded independent research, 
together with AVID's own data, validate that the AVID college-readiness system works. AVID also helps 
to ensure that students, once accepted to college, possess the higher-level skills they need for college 
success. In 2009 and 2010, 100% of Woodside High School’s AVID graduating seniors entered four-year 
colleges or universities. 

Woodside High School has offered a host of new classes since 2008. New classes added to our 
offerings include: 

 
• Robotics and Engineering I & II 
• Health Careers 
• Audio Production 
• AP European History 
• World Cinema 
• Anthropology 
• Advanced Digital Photography 
• Personal Finance (in cooperation with Menlo College) 
• Green and Clean Partnership Academy 
• Small Learning Community for Special Day Classes (SDC), Resource Specialist Program (RSP), 

and FBB students 
• Mandarin I, II, III. 
 

4. Learner Engagement 
 

In order to serve a large and diverse community of students, Woodside offers a variety of 
programs: 
 
• Mathematical, Engineering, and Science Achievement (MESA) 
• Advancement Via Individual Determination 
• Compass Program (Incoming Freshmen)  
• Freshman Transition 
• Junior Teams (Social Science and English) 
• KLEAR 
• Students Offering Support (SOS) 
• Conflict Mediation 
• Advanced Placement/Honors Courses  

Business Technology Academy 
• Concernment (Student Study Team) 
• Concurrent Enrollment (Community College) 
• Phoenix Program (Attendance and Opportunity) 
• Special Education (RSP) 
• Migrant Education 
• ELL (English Language Learners) Department 
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• Gifted and Talented Education (GATE) 
• School-to-Career 
• Student Leadership 
• BUILD Entrepreneurs 
• Read 180 
• Alternative-to-Suspension (ATS) 
• English and math Intervention Classes 
• CAHSEE math and ELA  support 
• work experience 
• mental health counseling 
• CAHSEE tutoring  
• academic resource center 
• Faculty Mentoring Program (Title I) 
• After School Program 
• Honors' Consortium 
• summer acceleration courses in mathematics (Geometry, Algebra II, Pre-calculus) 
• ALearn algebra program for incoming 9th graders. 
 

5. Personal Skill Development as Staff Development 
 
Woodside High School has an ongoing collaboration with Action Learning Systems, with a focus 

on instructional strategies and differentiated instruction. Three cohorts of approximately 15 teachers each 
have participated in week-long summer institutes and have continued their work throughout the respective 
school years. Core departments have been afforded six release days over the last three years for training 
and workshops on differentiation and lesson plan development. 

All teachers have access to the necessary materials and training needed to implement consistent 
and best practices school-wide. Teachers are provided state-of-the-art technological tools to encourage 
full student engagement. Ninth grade English Support classes use Read 180 lessons and assessments. All 
classrooms are equipped with Smart Boards, and some teachers utilize CPS clickers to check for 
immediate understanding. Regular training is offered to support teachers in the use of these tools.  

Additionally, staff meetings have been devoted to reviewing policies such as the Academic 
Integrity Policy, Infinite Campus, dress code, tardy policy, and other school-wide practices, including the 
use of the MLA format, the practice of Cornell note-taking, and Silent Sustained Reading (SSR). SSR has 
done much to emphasize the importance of reading on a daily basis. All staff members and students 
participate in this 20-minute period of time that has been worked into the daily bell schedule. 

Woodside High School maintains and implements a regular process by which teachers and 
administrators review student performance data. They evaluate and modify teaching strategies based on 
data provided by Data Director, AP test results, and the examination of collaborative assessments such as 
the Senior Exhibition Project (SEP), and the ESLR portfolios. Other relevant data includes the school-
wide summer reading essay assessment, CST clusters related to literacy, and CAHSEE practice exams. 
Furthermore, the English department requires six process essays a semester. The Write Stuff collaboration 
group is in the process of presenting to the SDMC a schoolwide writing assessment in which students are 
asked to write about personal experiences. 

SDAIE instructional strategies are prioritized in all subject areas. Training in SDAIE 
methodologies has been offered at the district and site level. Woodside High School boasts the most 
Crosscultural, Language, and Academic Development (CLAD)-trained staff in the district.  

The Shared Decision Making Council, administration, and teachers ensure that students with 
reading difficulties or disabilities have the opportunity to receive intensive, systematic teaching, and 
practice learning skills and strategies needed to meet the standards using state board of education 
approved materials. 
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6. High-quality Curriculum and Instruction 
 
The district coordinated a process to obtain funds to provide state-board-approved, standards-

aligned textbooks in the core courses, with priority given to English (grades 9, 10), Algebra I, reading 
support, and support for English language learners. Teachers participated in mandatory staff development 
related to the new texts to assure appropriate implementation of the curriculum. 

Woodside teachers continue to collaborate in subject-area teams to develop curriculum for all 
courses with California Standards Tests. In addition, teachers evaluate assessment methods to ensure 
mastery of the curriculum. District-wide benchmark tests allow for performance comparisons within 
Woodside High School and throughout the district. 

All non-proficient 9th and 10th grade students, as well as students who have not passed CAHSEE, 
are identified and enrolled in intervention programs. These include summer school programs, additional 
support classes, and tutorials. Exit criteria must be met before a support class is removed from a student’s 
schedule. Multiple measures are used for placement. Woodside teachers in math and English have 
developed curriculum/pacing schedules to encourage success on the CAHSEE exam. One-on-one tutorials 
have been effective at all grade levels and with students with disabilities. Using data results from pre-tests 
or previously taken CAHSEE exams, students’ weak areas are targeted. 

Woodside has the greatest number of seniors who have passed CAHSEE of the entire district. 
Individual student performance results are shared with students at class assemblies. The 9th grade pod 
teachers, the junior English/U.S History teams, Advanced Integrated Science (AIS) teachers, and Senior 
Exhibition Project teachers collaborate to develop strategies to integrate curriculum, as well as to support 
positive behavioral expectations of students. The goal is to provide a rich and rigorous educational 
experience, as well as promote mastery of skills needed to pass CAHSEE and CST exams. 

Skills needed to pass CAHSEE are integrated into courses through intra- and inter-disciplinary 
curriculum collaboration, including support programs such as special education, reading, MESA/AVID, 
ELD Support, and the Business Technology and Green Academies. Sophomore math and English 
teachers have developed supplementary assessments and materials to prepare students for the topics 
covered on CAHSEE. Multiple measures indicate writing across the curriculum must continue to be 
emphasized. 

Academic coaches, in collaboration with district math and English resource and subject area 
teachers, evaluate the data by subject area to ensure alignment of curriculum. They facilitate the 
development of pacing schedules for English and math, as initially mandated by Program Improvement. 
Reading intervention strategies and state-adopted reading programs have also been adopted since 2005. 

The Shared Decision Making Council facilitates the identification of consistent practices to 
support increased numbers of students reaching academic goals. Goals include increasing the number of 
proficient scores on standardized tests, the number of students meeting UC/CSU A-G requirements, and 
the number of underrepresented students enrolling in Advanced Placement courses. 

Woodside High School successfully implemented all required program improvement intervention 
strategies. The Woodside master schedule/student schedules reflect intervention programs in English and 
math for students who enter high school with below grade level skill levels; this may include additional 
class time/instructional minutes, tutorials, and other interventions. Data reflects that students who receive 
additional support, tutorials, and interventions do improve skills. Ongoing challenges include finding an 
effective means to mitigate truancy and to modify unproductive behaviors by students targeted for 
intervention. 

7. Use of Data at Classroom and Building Levels 
 
Woodside has developed formal processes to ensure that performance data is shared in many 

forums, including, but not limited to, SDMC/SSC, department chair meetings, Principal’s Advisory, 
English Learners Advisory Committee, department, subject-area council, and collaboration meetings. 
Data Director is used to monitor individual/group performance. Staff development and department time 
has been devoted to reviewing student work and achievement. 
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Student achievement data is collected through the use of the California Department of Education 
reporting website, DataQuest. Information is disaggregated in a variety of ways, including by district, 
school, sub-group, grade, and subject matter groupings, in order to identify trends and patterns in student 
achievement. To analyze the school’s academic performance over the target years of 2003-10, the 
Academic Performance Index, results from the CST, and Adequate Yearly Progress percent proficient 
were used as the primary data sources. 

Since there is a high degree of correlation between CST results, API, and AYP (Gerbrandt, 2007), 
we have confidence that the ELA and mathematics proficiencies, as well as the ELA and mathematics gap 
analyses, accurately represent student academic achievement. Data Director allows staff to have access to 
EL student information as well as other data; the information drives collaboration meetings and 
identification of students who need targeted interventions. All teachers have been trained to use Data 
Director; in addition, ELD teachers meet to review student performance data and to align the diagnostic 
profile with ELD CSTs. To maintain Annual Measurable Achievement Objectives (AMAO) 
accountability, an EL student information database is maintained. Release time is used to analyze EL 
student performance data, grades, AMAO test results, and writing samples, and to provide opportunities 
for peer coaching. 

Systematic collaboration between the bilingual resource teacher and guidance advisors, 
department chairs, and teachers ensures appropriate analysis of EL student performance indicators and 
mastery of CAHSEE skills. 

 
8. Transitions 

 
The Woodside staff organizes an array of activities to make 8th graders’ transition to high school 

as smooth as possible. Students and their parents are welcomed to Back-to-School Night and are given 
information about classes they may wish to visit. The principal meets with parents of 8th graders and 
offers information about the school, attends neighborhood coffees, and meets with realtor associations, as 
well as a variety of advisory groups. Throughout the school year, there is an extensive shadowing 
program for 8th grade students who want to preview Woodside classes. During the 2010-11 school year, 
Woodside High School facilitated over 550 shadow visits. Additionally, the principal hosted over 15 tours 
of 10-15 parents each, in addition to hosting middle school night in the high school library and 
performing arts center. 

In the fall, there is a 7th and 8th grade Parent Night comprised of student presentations, 
information about clubs, displays, and performances by music groups. In addition, there is a presentation 
in Spanish preceding the general meeting. There are outreach activities where Woodside staff and feeder 
schools discuss curriculum, placement, and the registration process. Woodside staff participate in 
articulation meetings with subject area councils in feeder schools; they and feeder teachers agree on the 
importance of assessment as a basis for placement. The district also facilitates articulation for English and 
math teachers. All 9th graders are assessed in reading and math to verify placement. Parents are contacted 
and participate in any discussions related to class changes. 

In March, the guidance advisors go to the feeder schools to register students. In April, 8th graders 
and parents are invited to Woodside’s Open House. Throughout the spring, district staff go to feeder 
schools that are willing to administer assessments in reading and math. 

During Summer School, Woodside hosts a Compass Program for incoming 9th graders, comprised 
of English, Algebra Readiness, High School Success, and Physical Education. Compass students are 
assessed in reading, math, and writing skills; some students take the Language Assessment Survey at the 
district. The Compass Program targets students who are performing below grade level. 

In the summer of 2011, Woodside High School will be piloting a program called ALearn, 
designed for students who took Algebra I in 8th grade and earned grades of D, C, or in the low B range, 
and who scored Basic or Below Basic on their 7th grade CSTs. This program is designed to bolster the 
students’ mastery of Algebra so that we may place them with confidence in Geometry during their 
freshman year. It is our fervent hope that this will mitigate the number of F’s and D’s in the 9th grade 
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Geometry classes. 
Woodside also offers a Summer Math Acceleration Program in which incoming freshmen, as well 

as upper classmen, have an opportunity to advance a full level of math in one summer. We offer courses 
in Geometry, Algebra II, and Pre-calculus. 

In late August, there is an orientation for all-incoming 9th graders and new students so that they 
will have an overview of expectations as well as an awareness of the school plant. This includes staff 
participation, as well as a large group of Woodside students participating in the Students Offering Support 
Program. The Freshman Transition Program takes place during the first semester of the school year. Peer 
helpers meet with 9th graders on a regular basis in classes. Group activities (challenge days) are designed 
to assist students to become a part of the school, to make new friends, and to appreciate diversity.   

 
9. Leadership/Systems Approach 

 
Woodside High School has an administrative team of five: principal, instructional vice-principal, 

and three administrative vice-principals. Due budget reductions, Woodside will lose one administrative 
vice-principal for the 2011-12 school year. 

The principal and the instructional vice-principal facilitate the department chair meetings. The 
department chairs facilitate the instructional and curricular work of the school. 

Woodside High School operates on a shared decision making model. Shared decision making 
provides all stakeholders (staff, students, parents, and community members) with a voice and an 
opportunity to affect teaching, learning, and the climate of Woodside High School. 

The Shared Decision-Making Council (SDMC) creates an environment in which all stakeholders 
work to ensure: 

 
• the opportunity to actively participate in the decision-making process 
• support of decisions once they are made 
• acceptance of individual responsibilities and accountability to each other 
• mutual respect and trust among all diverse groups 
• continual growth and openness to new ideas. 
 

The shared decision-making body at Woodside High School is comprised of the Shared Decision-
Making Council, the process group, and several task forces. 

The Shared Decision-Making Council provides all Woodside High School stakeholders with 
representation in a democratic governing body that will: 

 
• respond to concerns of the school community 
• establish priorities for school wide improvement 
• write and implement the schools mission and goals 
• oversee the task force process 
• support the implementation of approved action plans. 

 
The SDMC is comprised of the principal, nine certified staff, two classified staff, two students, 

three parents, and one community member. 
 

10. Professional Learning Community 
 
A focus for Woodside High School continues to be meeting the needs of long-term English 

learners. The English Department has eliminated homogenous, specially designed academic instruction in 
English sections, and groups students outside of the Advanced Standing and Advanced Placement 
offerings heterogeneously. This change has emphasized the need for differentiated instruction; effort has 
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been made to preserve the rigor of the college-preparatory classes and yet serve the needs of English 
learners. To this end, Woodside High School is in its third year of collaboration with Action Learning 
Systems (ALS). Three cohorts of teachers from a variety of core departments, including special 
education, have participated in summer institutes. Additionally, the core departments have also 
participated in at least two full-day workshops with ALS, with a focus on instructional strategies and the 
ELD standards. 

Woodside High School altered its bell schedule for the 2009-10 school year. There were two 
spurs for such change—sleep research for teens and collaboration time for staff. The new bell schedule 
allows for 60% of the student body to begin their first classes at 9:05 am. The new schedule also allows 
one hour a week for the staff to collaborate. There are two main collaborative groups in addition to 
departments. Collaboration 1 is focused on mini-department collaboration, as in the Algebra group within 
the Math Department. Collaboration 2 is focused on inter-disciplinary collaboration, as in the Green 
Academy, which is comprised of an English, math, science, and Green CTE class. This added 
collaboration has done much to enhance curriculum, instruction, and assessment. 

Woodside High School continues to make great strides in the area of Career Technical Education.  
In recent years, Woodside has added the Robotics and Engineering Pathway, the Green and Clean 
Pathway, Health Careers Pathway, and Digital Media Pathway to its course offerings. CTE teachers have 
engaged in significant professional development endeavors. For instance, this summer, our Engineering 
teacher will be trained under the Project Lead the Way curriculum; our Audio Production teacher will be 
certified in advanced Pro Tools. 

 
11. Meeting the Needs of All Learners 

 
Woodside High School is in the process of altering its vision and mission statements to one 

statement: At Woodside High School, all students can and will learn. The staff rallied around the 
simplicity of the statement, as it resonated with all, from those serving limited intellectual functioning 
students to our Advanced Placement staff. 

Chief among our subgroups are socio-economically disadvantaged, English language learners, 
and students with disabilities. Since January 2008, Woodside High School has implemented the following 
interventions and support systems for all students: 
 
• English I & II Pods—English support structure for students performing FBB and BB 
• Small Learning Communities for 9th and 10th grades—serves Special Day Class, Resource 

Specialist Program, FBB and BB 
• Honors Consortium—tutorial and study group program for students in AP and Advanced 

Standing 
• ALearn summer program—for incoming 9th graders who need to bolster Algebra I skills 
• summer math acceleration—opportunity for students to advance a level of math 
• academic mentoring—pairs students with specific staff members for mentoring, tutoring, 

guidance 
• Academic Tutorials in Teacher Constellations—teams of core teachers work with small groups 
• after school tutoring—math and English tutoring in the library 
• CAHSEE Tutoring—targeted tutoring for students who have yet to pass the CAHSEE 
• peer tutoring—trained peer tutors are assigned to specific struggling students 
• After School Program—serves 40 students from East Palo Alto with tutoring, meals, and an 

activity 
• college counseling—provides information on financial aid and the admissions process 
• parent groups—partnership with the Redwood City Police department; offers guidance to parents 
• mental health counseling—provides group therapy and one-on-one counseling. 
 



 

© International Center for Leadership in Education 11 
 

Woodside increases access to core curriculum and the UC/CSU A-G required classes with 
appropriate monitoring and support by guidance advisors and the bilingual resource teacher. Support 
includes extended time through services such as tutorials, support classes, special programs (AVID), use 
of bilingual instructional associates, and support of guidance counselors to ensure appropriate planning. 
Parents are provided with appropriate information (English/Spanish) so that they can assist with planning. 
The bilingual resource teacher monitors progress and reassigns ELs to fluent English proficiency classes 
as appropriate. 

Woodside High School has experienced great success with many of our at-risk students through 
extending the school day. Woodside currently serves nearly half of its student population in after school 
activities, including interscholastic athletics, and hopes to serve closer to 80% until 6 p.m. in subsequent 
years, funding permitting.  

 
12. Effective and Efficient Practice 

 
Woodside High School implemented Small Learning Communities for 9th and 10th graders in the 

Special Day Class program, students who had been in the Resource Specialist Program with little success, 
and students who had scored FBB and BB on the California Standards Tests for two or more years. 

The SLC-9 and SLC-10 are comprised of no more than 22 students in each grade level. Teachers 
co-teach in the core disciplines: English, mathematics (Algebra Readiness for 9th grade and Algebra for 
10th grade), social science, and science (Advanced Integrated Science for 9th grade and Biology for 10th 
grade). Each class is comprised of a core academic teacher and a resource specialist teacher who has a 
background in the respective core subject. There is an emphasis on the co-teaching of the classes. It was 
intended that the resource teachers should not serve as instructional associates in the classes; the 
curriculum must be delivered by both teachers. Additionally, each class has an instructional associate, 
which means there are three adults in any given class of 22 students. 

Woodside’s former model had organized SDC classes entirely of students with multiple 
disabilities; these students spent one-half of the school day with one teacher and an instructional associate 
(IA) for a focus on English and social science, and the other half of the day with a teacher and an IA with 
a focus on math and science. The result was curriculum that was not standards-aligned; there was a 
culture of underachievement in these SDC classes. Expulsion and suspension rates were 
disproportionately high, as were truancy rates. Perception data gathered from surveys and discussions 
with students revealed that students in the SDC classes did not feel they were part of the school. 

In this new structure, SDC students are in classes with mainstream students who also struggle, but 
new perception data reveals that they feel much more included. They travel to different classes in 
different rooms all over campus. Students report that they feel they are held to higher academic standards 
and that the classes are real. 

All of the students in the SLCs benefit from the fact that there is a team of eight teachers working 
closely with them in their core subjects. Teachers meet during the collaboration periods afforded in the 
new bell schedule, and they are able to share the responsibility for communication with parents and tutors. 

Woodside High School’s CST scores in all significant subgroups are static, with the exception of 
students with disabilities, which increased in 2010 after one year of the SLC-9 and SLC-10. Woodside 
met its growth target for students with disabilities in 2009-10 with an increase of 14 points. 

 
Lessons Learned 

 
The following factors are the most significant in the school’s success. 
 
• Shared Decision Making. The Shared Decision Making Council is a representative structure with 

a focus on teaching and learning. The Council merged with the School Site Council in an effort to 
streamline the decision-making process. The Council also serves as a data team, as it reviews 
performance data on a bi-annual basis. The Council sets the short-term and long-term goals of the 
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school, and also serves as the Leadership Team for the accreditation process. 
• Career Technical Education. CTE offers hands-on educational experiences for students and 

provides the opportunity for them to explore potential college majors and career paths while in 
high school. For teachers, the CTE disciplines are rich in differential opportunity, as seen in the 
Green Academy, Robotics, and Audio Production. CTE has proven to be effective in boosting 
student engagement, lowering truancy rates, and better preparing students for the new demands of 
the 21st century. 

• Interventions and Support Structures. In order to create and sustain high academic standards for 
all students, a school must offer a full complement of interventions and support systems. In recent 
history, there was a common belief among the staff that AP students don’t need support. Today, 
Woodside High School offers a full spectrum of support programs, from those that target at-risk 
students, such as the After School Program, to the Honors Consortium, which serves some of our 
most capable students. 

• Equal focus on the implicit and explicit curriculum.  Much work has been done in the last decade 
on the explicit curriculum; all of the core departments have aligned their curriculum and 
assessments to the California Content Standards. Today, Woodside High School is continuing 
these efforts, but it is also renewing its focus on the implicit curriculum and the fostering of 
genuine connections with the students. Woodside High School is presently working with the 
Quaglia Institute, whose work is based on the Aspirations framework, or the premise that when 
the 8 Conditions are met in students, students have aspirations, and students consequently achieve 
academic and social success. 

 
Principal’s List of Three Greatest Strengths 

 
Principal David Reilly offers these as his schools’ greatest strengths. 

 
1. Woodside High School has come to embrace the educational potential of emerging technologies.  

For years, a debate between the classicists, or those who believe that school should be a harbor 
from the distractions of the contemporary postmodern world, and the techies, those who believe 
that the students’ proclivity for technology can yield great learning results, has raged. Views from 
both sides have been valued greatly, and it is the feeling of the staff that we have struck a good 
balance between the two contrasting perspectives. Woodside High School continues to explore 
the potential of Smart Board technologies and portable labs to boost student engagement, as well 
as the implementation of iPads in world language classes and in Special Day Classes for the 
orthopedically impaired. Furthermore, many teachers and departments are exploring ways to 
utilize social media such as Facebook to create virtual study groups and peer tutoring resources. 

 
2. Woodside High School has also embraced a spirit of adventure in its willingness to explore and 

attempt new structures in programs and interventions, as evidenced in the SLC-9 and SLC-10. 
Woodside High School has benefited from a rekindled partnership with Stanford University. The 
majority of new staff come from Stanford’s STEP program, which has done much to acquaint us 
with new research and approaches as they relate to the needs of English language learners and 
socio-economically disadvantaged students. 

 
3. Woodside High School’s focus on instructional strategies, as a result of its work with Action 

Learning Systems, has done much to transform the classroom experience for all students. From 
identifying the learning objectives and goals at the beginning of each class to think-pair-share and 
sentence frames, these strategies have boosted student engagement, assignment accountability, 
and attendance rates. The principal’s mantra has become No teacher is above professional 
development. Departments also spend a significant amount of time sharing best practices, 
including specific lesson plans, instructional strategies, assessments, and projects or assignments.   


